Promising Practices for Engaging Hispanic/Latino Students in Georgia
September 2014 -- This promising practices document is brought to you by the REACHES (Research Engagement and Communities for Hispanic Educated Students) initiative. REACHES promotes Hispanic/Latino student achievement in Calhoun City Schools and Tattnall County Schools. Supported by The Goizueta Foundation and administered by the Georgia Partnership for Excellence in Education, REACHES aims to raise awareness of the factors and outcomes of the Hispanic/Latino student birth-to-work pipeline in Georgia. Notable updates reflected in this document include:

· New “Example Promising Practices in Action” attachment (pages 17-24)  
· New information on unaccompanied minors (page 7)
· New information on dual immersion schools (page 10)
· New section on the Georgia Coalition for English Learners (page 11)
· New section on school parent engagement strategies (pages 13-14)

[bookmark: _Toc396979842]Overview
This promising practices document provides Georgia educators and school system leaders suggestions for promoting the academic success of Hispanic/Latino students. These students bring a wide range of bicultural assets to class but their potential is not cultivated as thoroughly as possible. In 2013 Hispanic students graduated at a rate 9 percent less than Georgia students overall. [footnoteRef:1] At the same time jobs requiring not only a high school degree but also a post-secondary education are increasingly in demand. [footnoteRef:2] To stand up to the job, Hispanic students will need to both graduate from high school and complete a post-secondary education. Already comprising 8 percent of the Georgia labor force, the Hispanic community will continue to impact our state economically whether schools are prepared or not.[footnoteRef:3] Promoting the academic achievement of Hispanic/Latino students is possible on several inter-connected fronts. This promising practices document discusses the following topics: 
 [1: Mark Hugo Lopez, ”Latinos and Education: Explaining the Attainment Gap,” Pew Hispanic Center, October 2009. ]  [2: U.S. Department of Labor, Bureau of Labor Statistics, Occupational Outlook Handbook , published January 8, 2014, http://www.bls.gov/ooh/. ]  [3: Georgia Department of Labor, 2010 Labor Force Data for Affirmative Action Plan, accessed December 13, 2013, http://explorer.dol.state.ga.us/mis/affirmative/eeo/2010g/georgia.pdf. ] 

· English to Speakers of Other Languages (ESOL) 
· Extracurricular Engagement 
· [bookmark: _GoBack]Engaged and Informed Hispanic/Latino Families

A silver bullet for implementation does not exist. Although the methods described here are split into three sections, they should take place in conjunction with one another as a part of a strategic plan rather than in isolated attempts. This document is not intended to be a comprehensive list of available programming, but rather a starting point for community conversations and planning. Further, viable strategies for promising practices in your community will depend on your specific environment and stakeholders. Several topics not included in this document may be considered to effectively reinforce Hispanic/Latino student achievement.  
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[bookmark: _Toc396979844] The Need
Data repeatedly indicates that Hispanic students do not succeed in school as often as their white counterparts. Two measures of success in the Georgia K-12 system are third grade reading and eighth grade mathematics performance on the Criterion-Referenced Competency Test (CRCT). Both measures indicate Hispanic students have not historically “exceeded” CRCT standards at a competitive rate compared to the state average or white students. In 2013, Hispanics “exceeded” third grade reading CRCT standards almost a full 30 percent less than white students (a stagnant trend which has been in place since 2001, when Georgia started testing in this area).[footnoteRef:4] In mathematics Hispanics “exceeded” eighth grade CRCT standards almost 20 percent less than white students in 2013 (a disparity which has grown more pronounced since 2000).[footnoteRef:5] Additionally, Hispanic students succeed in high school less often than their peers. In 2013 Hispanic students graduated at a rate almost 10 percent less than Georgia students overall.[footnoteRef:6] When it comes to the end of the education pipeline, Georgia Latino adults are nearly half has likely to hold an associate’s degree or higher[footnoteRef:7], and even less likely to hold a graduate or professional degree.[footnoteRef:8] [4: Governor’s Office of Student Achievement, Report Card, School Year 1999-2000, 2001-2002, and 2012-2013. ]  [5: Report Card. ]  [6: Report Card. 	]  [7: “Latino College Completion – Georgia,” ¡Excelencia in Education!, published April 2014, http://www.edexcelencia.org/research/college-completion/ga. ]  [8: U.S. Census Bureau, 2009-2011 American Community Survey 3-Year Estimates.  ] 

Despite these figures, research indicates the vast majority of Hispanics/Latinos (nearly 9 in 10) highly value the prospect of a post-secondary education.[footnoteRef:9] When Hispanics drop out of school, they report financial pressure to support their families and lack of English skills as their primary reasons.[footnoteRef:10] Finding work has not proven fruitful for this group, however, as unemployment rates for Hispanics are historically highest for 16-19-year-olds.[footnoteRef:11] While the share of Hispanics enrolled in two- and four-year colleges is growing, Hispanic young adults are still the least educated major racial or ethnic group in terms of college completion.[footnoteRef:12] Compared to Hispanic elders, younger Hispanics are much less likely to hold a post-secondary degree.[footnoteRef:13] Educational attainment of this group must increase as jobs requiring some post-secondary education in the country will continue to grow at rates faster than jobs calling for a high school diploma or less.[footnoteRef:14] The education and workforce readiness of Hispanic students, which comprises 8 percent of the Georgia labor force, stands to powerfully hinder or help the state economically.[footnoteRef:15] Already, about 104,000 Hispanic children under age five are preparing to enter Georgia’s school system.[footnoteRef:16]   [9: Lopez.]  [10: Lopez. ]  [11: United States Department of Labor, Bureau of Labor Statistics, Spotlight on Statistics National Hispanic Heritage Month, published September 2012, http://www.bls.gov/spotlight/2012/hispanic_heritage/. ]  [12: Richard Fry, “Hispanic College Enrollment Spikes, Narrowing Gaps with Other Groups,” Pew Hispanic Center, August 25, 2011. ]  [13: “Knocking at the College Door, Projections of High School Graduates Georgia,” Western Interstate Commission for Higher Education. (rev. January 11, 2013). ]  [14: Occupational Outlook Handbook.]  [15: 2010 Labor Force Data.]  [16: “Table 1, Characteristics of the Population in Georgia, by Race, Ethnicity, and Nativity: 2010,” Pew Hispanic Center, accessed December 2, 2013, http://www.pewhispanic.org/files/states/pdf/GA_10.pdf.] 

[bookmark: _Toc396979845]Georgia’s Hispanics 
Driven through births and immigration, Hispanic/Latino students continue to make up increasing proportions of Georgia schools. In school year 2012-2013, 13 percent of Georgia public school students were Hispanic (a 3 percent increase over 5 years).[footnoteRef:17]  [17: Report Card. ] 

Almost two-thirds of Georgia Hispanics are of Mexican origin, with lesser shares holding origins in the Caribbean and Central America (about 13 percent and 16 percent respectively).[footnoteRef:18] South American descendants only make up 8 percent of Georgia Hispanics.[footnoteRef:19] Before planning engagement strategies, recognizing the cultural heterogeneity of the population is vital. For instance, research shows that Mexican origin and Puerto Rican origin students generally have weaker aspirations and expectations to attend college than non-Latino whites, while Cubans usually have stronger aspirations and expectations  than non-Latino whites.[footnoteRef:20] Lower Mexican and Puerto Rican aspirations have been linked to differences in socioeconomic status, academic skill, and engagement in high school.[footnoteRef:21] In terms of nativity, Georgia has the fourth largest proportion of foreign-born Hispanics in the nation (47 percent).[footnoteRef:22] Despite this, 8 in 10 of Georgia’s 2013 English to Speakers of Other Languages (ESOL) program participants were born in the United States.[footnoteRef:23] Seventy-nine percent of Georgia ESOL students speak Spanish as their primary language.[footnoteRef:24] According to The National Clearinghouse for English Language Acquisition, Georgia’s limited English proficient population grew by 406 percent from 1997/1998 – 2007/2008 due in large part to the growing Hispanic population.[footnoteRef:25]  [18: “Demographic Profile of Hispanics in Georgia, 2011,” Pew Hispanic Center, accessed December 4, 2013, http://www.pewhispanic.org/states/?stateid=GA#note-2. ]  [19: “Demographic Profile of Hispanics...”]  [20: Stephanie A. Bohon, Monica Kirkpatrick Johnson, Bridget K. Gorman, ”College Aspirations and Expectations Among Latino Adolescents in the United States,” Social Problems, 53, 2 (2006): 207-225. ]  [21:  ]  [22: “Demographic Profile of Hispanics...”]  [23: Georgia Department of Education, ESOL/Title III Unit. Data Collections, School Year 2012-2013.  ]  [24: Data Collections. ]  [25: “Georgia Rate of EL Growth 1997/1998-2007/2008,” National Clearinghouse for English Language Acquisition, 2010.  ] 
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The language barrier is part of a broader cultural matter which must be considered when engaging Hispanic/Latino students. A wave of controversial sentiments and policies involving the nation’s perception of immigrants and Latinos has swept through mainstream America. According to the United States Department of Education and Department of Justice, school enrollment practices may not discourage the participation of, or lead to the exclusion of students based on their or their parents’ actual or perceived citizenship or immigration status.[footnoteRef:26] Once in the classroom (based on anecdotal evidence), some teachers may attempt to enact “English only” policies. However, school districts and states have an obligation to provide language services to limited English-proficient students under the Supreme Court’s interpretation of the Civil Rights Act in Lau v. Nichols (1974).[footnoteRef:27] In other instances, Hispanic students may seem socially disengaged. Research indicates that among all the reasons for which Latinos are disinclined to join clubs and other activities, feelings of marginalization may be the most influential.[footnoteRef:28] As Georgia’s demographics change, we must improve our competencies at transforming schools into institutions which embrace and capitalize on cultural diversity. This will require investment from official and unofficial school leaders and can be accomplished through strategizing the use of organizational resources. (See the Gwinnett County Public Schools process described in the ESOL section.) The appendix has more resources which further discuss promoting Latino student success through culturally attuned planning under the heading “Example Online Resources for School Leaders.”  [26: United States Department of Education, Office for Civil Rights, and United States Department of Justice, Civil Rights Division, “Joint ‘Dear Colleague’ Letter,” Russlynn Ali, Charles P. Rose, and Thomas E. Perez, May 6, 2011.  ]  [27: Kenji Hakuta, Yoko Goto Butler, Daria Witt, “How Long Does it Take English Learners to Attain Proficiency?,” The University of California Linguistic Minority Research Institute, Policy Report 2000-1, January 2000. ]  [28: Patricia Gandara, Frances Contreras, The Latino Education Crisis: The Consequences of Failed Social Policies. (Cambridge, London, Harvard University Press, 2009), 115. ] 

[bookmark: _Toc396979847]Immigration 
The foreign born population in Georgia is growing. In 2011 Georgia was home to almost 1,000,000 immigrants (up from about 575,000 in 2000) with a 54 percent majority of immigrants coming from Latin America.[footnoteRef:29] Important to note, four out of every 10 immigrants in Georgia are naturalized United States citizens and 85 percent of children with immigrant parents in Georgia are United States citizens by birth.[footnoteRef:30] Eighty percent of Georgia ESOL students were born in the country.[footnoteRef:31] However, not all Georgia students are United States citizens. Although all children have the same right to a  K-12 education regardless of immigration status, Georgia immigrants are over three times as likely as natives to have less than a high school diploma.[footnoteRef:32] Some immigrant students do not know about their citizenship or immigration status until they apply for college or a job. Those who are informed of their legal status may still face a lack of information surrounding their future education and work options. Legally, school personnel cannot inquire about the immigration status of students or their parents. However, to ensure the accessibility of accurate information, those in need of more information should consider the following resources: [footnoteRef:33] [29: “Georgia Social and Demographic Characteristics,” Migration Policy Institute 2011 Data Hub, accessed November 11, 2013,  http://www.migrationpolicy.org/programs/data-hub. ]  [30: “Georgia Social and Demographic…” ]  [31: Data Collections.]  [32: Steven A. Camarota, “Immigrants in the United States, 2010: A Profile of America’s Foreign Born Population,” Center for Immigration Studies, published August 2012, http://www.cis.org/2012-profile-of-americas-foreign-born-population.  ]  [33: “Explaining Financial Aid, Advising Undocumented Students,” College Board, accessed January 6, 2014, http://professionals.collegeboard.com/guidance/financial-aid/undocumented-students. ] 

· College Board’s website offers a page on “Advising Undocumented Students,” including a section on the counselor’s role and related resources. http://professionals.collegeboard.com/guidance/financial-aid/undocumented-students  
· The American Civil Liberties Union of Georgia, in conjunction with the Georgia Partnership for Excellence in Education created  an English and Spanish “Rights and Benefits Eligibility Chart for Individuals with Various Immigration Statuses” on the eligibility of individuals with various immigration statuses for rights and benefits in Georgia.  http://www.acluga.org/news/2013/09/26/rights-and-benefits-eligibility-chart-individuals-various-im  
· Contacting outreach organizations which work with immigrant students in your own community, collecting accurate information from local immigration attorneys, and verifying admissions requirements and scholarship opportunities at post-secondary institutions are all steps to becoming more aware. When contacting admissions, offices ask about Hispanic/Latino student outreach offices at the institution as population-specific resources may be available. 
· Going a step further to address the needs of immigrants, Cobb County School District partners with the Mexican Consulate to provide families with access to the Mexican academic curriculum through the Plaza Comunitaria Program. This program is offered for free by the Mexican government. Mexican adults can complete their basic education in their native language and even obtain a certificate from the Mexican Ministry of Education. There are Plazas Comunitarias in Mexico and in the United States. If the Plaza Comunitaria students move, they can continue their education at another Plaza, whether in Mexico or the United States. http://www.cobbk12.org/centraloffice/esol/iwc/PlazaComunitaria.aspx  
New challenges lie ahead for several school districts as the 2014 amount of unaccompanied children attempting to cross the United States/Mexico border shows nearly a 120 percent increase compared to 2013.[footnoteRef:34] The U.S. Department of Homeland Security attributes this surge, largely from Honduras, El Salvador and Guatemala, to high poverty and regional violence rates in these countries.[footnoteRef:35]  The United States Office of Refugee Resettlement released 1,412 unaccompanied children to sponsors – typically a parent or other family relative – residing in Georgia between January 1 and July 31, 2014.[footnoteRef:36] The United States Department of Education has received numerous inquiries related to educational services for these children. Under federal law these students have a right to enroll in K-12 public schools. They may also qualify for some additional federal programs. However, recently arrived unaccompanied children will not be eligible for Deferred Action for Childhood Arrivals (DACA) which normally grants a work permit and two-year relief from deportation to recipients. [footnoteRef:37] DACA does not apply to children who arrive to the U.S. now or in the future. To be considered for DACA, individuals must have continually resided in the United States since June 2007. The United States Department of Education provides more information in a fact sheet: http://www.ed.gov/unaccompaniedchildren.  [34:  Jens Manuel Krogstad, Ana Gonzalez-Barrera and Mark Hugo Lopez, “Children 12 and Under are Fastest Growing Group of Unaccompanied Minors at U.S. Border,” Pew Hispanic Center, July 22, 2014. ]  [35:  Ana Gonzalez-Barrera, Jens Manuel Krogstad and Mark Hugo Lopez, “DHS: Violence, Poverty, is Driving Children to Flee Central America to U.S.,” Pew Hispanic Center, July 1, 2014. ]  [36:  U.S. Department of Health and Human Services, Office of Refugee Resettlement, Unaccompanied Children Released to Sponsors by State, accessed August 10, 2014, http://www.acf.hhs.gov.  ]  [37:  U.S. Department of Education, Educational Services for Immigrant Children and Those Recently Arrived to the United States, last modified August 22, 2014, http://www2.ed.gov/policy/rights/guid/unaccompanied-children.html. ] 

Gwinnett County Public Schools may be more equipped with resources to serve new arrivals as it has served as a gateway for immigrants since the 1990s. The district’s International Newcomers Center “serves newly arrived immigrants in 6th-12th grades through a staff of multilingual student advisors who work with incoming students and their parents. New students complete assessments in English, math, and native-language literacy; staff also analyze foreign transcripts in order to award credit for prior learning and place students in the most appropriate grade level. The center has an extensive library on various countries’ curricula and grading systems, and the staff reaches out to foreign education agencies to resolve questions about the specific content of courses and their equivalents in Georgia’s public schools. After testing and transcript analysis, the advisors refer students to their neighborhood high schools and provide recommendations for placement within the schools’ menus of ESOL and mainstream course offerings.”[footnoteRef:38] Other districts seeking research based strategies, approaches, data, and/or models for the creation of newcomer centers to serve recently arrived immigrant students and English Learners (ELs) can visit the National Clearinghouse for English Language Acquisition at http://www.ncela.us/.  [38:  Sarah Hooker, Michael Fix, and Margie McHugh. “Education Reform in a Changing Georgia: Promoting High School and College Success for Immigrant Youth,” Migration Policy Institute, March 2014.  ] 

[bookmark: _Toc396979848]
English to Speakers of Other Languages (ESOL)
English to Speakers of Other Languages (ESOL) is a state-funded instructional program for English Learners (ELs) in grades K-12. To supplement language services, the Title III program provides districts with additional federal funding for ESOL. Even with tiered financial support targeted at EL students, academic achievement numbers for ELs  drastically lag behind the general population (just compare Limited English Proficient student scores to those of all students on any test section of the Georgia 2012-2013 Report Card).[footnoteRef:39] About eight out of every 10 students receiving ESOL services in Georgia are Spanish speakers.[footnoteRef:40] As the ESOL population grows, school systems must strategize to improve EL schooling. Strong system improvements will stretch learning benefits beyond ELs and Hispanics to assist a broader circle of students struggling with academic language use.[footnoteRef:41] Further, when linguistically appropriate teaching strategies are implemented overall student achievement tends to soar.[footnoteRef:42] Given the changing demographics of the state, some historically low-incidence settings (districts or schools that enroll small numbers of ELs) are now enrolling larger numbers of EL students. These changing districts are not likely to have fully developed programs for meeting the needs of ELs or to have teachers with professional backgrounds in ESOL, bilingual, and multicultural education.[footnoteRef:43] Existing hierarchies in these locations may place ESOL teachers low within the chain of command, but ESOL teachers have an opportunity to become leaders in these settings. Researchers insist ESOL teachers in former low-incidence settings should work closely with administration to seek personal professional development and disseminate relevant knowledge to teachers.[footnoteRef:44] In working with classroom teachers, ESOL teachers should be prepared to respond to common assumptions about ELs. The American Institutes for Research’s “Common Assumptions vs. the Evidence: English Language Learners in the United States, a Reference Guide” addresses many topics which school staff may have questions about in formerly low-incidence settings. Access the guide here: http://www.air.org/files/ELL_Assumptions_and_Evidence.pdf.   [39:  Report Card. ]  [40:  Data Collections.]  [41: Beth Arnow, Victoria Vazquez Webbert, “Chapter 18: Leadership Responding to Linguistic and Cultural Diversity: A Systemic Approach” in Leadership in English Language Teaching and Learning, ed. Christine Coombe, et al. (Ann Arbor, University of Michigan Press, 2008), 221.   ]  [42:  C. Baker, Foundations of Bilingual Education and Bilingualism, (Tonawanda, Multilingual Matters, Ltd.  2003).]  [43:  Cheryl Leever Huffman, Judith O’Loughlin, Roger Rosenthal, ”Small Numbers – Big challenges: Designing and Delivering Programs for Low-Incidence English Language Learners”. National Association for Bilingual Education News, 27, 1, (2003): 16-19. ]  [44:  Lynore M. Carnuccio, Cheryl Leever Huffman, Judith O’Loughlin, Roger Rosenthal, “Chapter 17: Leadership in Leadership in English Language Teaching and Learning, ed. Christine Coombe, et al. (Ann Arbor, University of Michigan Press, 2008), 204. ] 
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For promising practices of how Georgia districts can respond to a growing English Language Learner population, Gwinnett County Public Schools offers some examples. Gwinnett County Public Schools has experienced unprecedented growth in diversity in the last two decades yet maintains high achievement levels. The district established systemic processes to address their demographic changes in the early 2000s. (More can read more about them in Chapter 18 of Leadership in English Teaching and Learning, Edited by Coombe, McCloskey, Stephenson, and Anderson, University of Michigan Press, 2008.[footnoteRef:45]) Gwinnett’s approach took into account the following methods:  [45:  Beth Arnow, Victoria Vazquez Webbert, “Chapter 18: Leadership Responding…”] 

· Intensive training for English language development teachers including an ESOL endorsement program with courses on Cross-Cultural Issues for the ESOL Teacher, Applied Linguistics for the ESOL Teacher, Methods and Materials for the ESOL Teacher, and a 30-hour practicum component.[footnoteRef:46]  [46:  Ibid, 218. ] 

· Extensive education for regular classroom teachers and other school staff including a 30-hour program titled “Teaching Academic Language and Content to ELLs” open to all educators. The program covers the states of language acquisition, the effect of culture and prior experiences of learning, classroom cultural responsiveness, assessment strategies, ELL student identification, research-based strategies for ELL instruction, technology resources to support ELL instruction, and system policies for the instruction of ELLs. Long-term school based delivery of professional development allows the participating teachers time to implement, discuss, and adjust suggested strategies.[footnoteRef:47]  [47:  Ibid, 219.] 

· Collaborative planning for individual EL students between ESOL teachers and other instructional staff to promote cohesive teaching and learning. Gwinnett uses an online English Learner Proficiency Plan for ELs aligned to World-Class Instructional Design and Assessment (WIDA) standards and proficiency levels. ESOL instructors and other educators may update the plan with recommendations and adaptations throughout the school year.[footnoteRef:48]  [48:  Ibid, 220-221. ] 

· Engaging linguistically and culturally diverse parents in children’s academic achievement. Gwinnett uses central office translators, school level Title III Parent Outreach Liaisons, and bilingual parents and community members to facilitate relationships with parents who do not speak English. Additionally, teacher cultural competence training included in the “Teaching Academic Language and Content to ELLs” program aids in this area.[footnoteRef:49]  [49:  Ibid, 222.] 

· Developing culturally proficient school and system leadership. In 2001-2002 the superintendent contracted a local Hispanic-owned marketing company to assess how the system could engage Latino parents and promote higher education of minority students. As a result, professional development of school and central office leaders was implemented in three areas: parent outreach and engagement, effective instructional practices, and recruiting and hiring minority staff.[footnoteRef:50] [50:  Ibid, 222-223. ] 

Gwinnett continues to strive towards continuous improvement. In 2013-2014 the district piloted an online module titled “Fundamentals of Effective Instruction for English Learners.” Every teacher who teaches an English Language Learner is required to complete the module. Other staff development course options have expanded with new offerings for K-12 teachers focused on English Language Learners, including courses such as “Reading Instruction for English Learners” and “English Learners Write!”. [footnoteRef:51] [51:  Cristina Zakis, e-mail to author, July 21, 2014. ] 

[bookmark: _Toc396979850]Language Instruction
Significant discussion surrounds the issue of program structure in teaching ESOL. Depending on the setting, resources, and students, certain program designs and methods may be more appropriate than others. The following are a sampling of Georgia initiatives to assist ESOL staff: 
· Instructional Conversation Model of University of Georgia’s Center for Latino Achievement and Success in Education (CLASE). A study by CLASE is testing strategies of achieving the Common Core Standards for all learners, including ELs, in classrooms around Georgia. The model, Instructional Conversation, (IC) incorporates rigorous academic goals, language rich activities, focused classroom discourse, tools for thinking and reasoning, and contextually embedded instruction. To learn more visit http://www.coe.uga.edu/clase/.    
· Several leaders in the field present their methods at scholarly conferences in the region such as the Kennesaw State University ESOL Conference, Georgia Teachers of ESOL Conference, and Southeast Teachers of ESOL Conference. More information on these conferences is included in the “Example Promising Practices in Action” attachment to this document. 
· In school year 2014-2015, 14 schools will implement dual language immersion programs.[footnoteRef:52] Most Georgia immersion programs use a 50/50 model where students spend half the school day learning in the target language, and the other half-day in English. [footnoteRef:53]  The decision to have an immersion program is a local school decision.  Nine of the schools offer Spanish immersion including schools in Atlanta Public Schools, Clayton County Schools, DeKalb County Schools, Douglas County Schools, Gwinnett County Public Schools, and Hall County Schools. More information and methods of such schools are available on the Georgia Department of Education website: http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Pages/World-Languages-and-International-Education.aspx.  [52:  Georgia Department of Education, Georgia Dual Language Immersion Programs (2014-2015), accessed August 20, 2014, http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Documents/GA%20Dual%20Immersion%20Programs.pdf. ]  [53:  Georgia Department of Education, Georgia’s Dual Language Immersion Program Initiative, accessed August 20, 2014, http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Documents/Georgia%20One%20Page%20Dual%20Language.pdf. ] 
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Educators should be aware that efforts to serve ELLs are not without collaborative support at the state level. The Georgia Coalition for English Learners is a diverse partnership of 60+ community organizations and individuals sharing a united voice and a common purpose, committed to making a transformative change for dual language learners (DLLs) in Georgia. Their goal is that by 2020 all English Language Learners are on a path to read to learn in English by third grade.  Their work is focused on the identification and implementation of policies, services, programs, and resources to support DLLs on this path. Through their collective effort, combining expertise, influence, and resources around this common purpose, they aim for impact on the educational achievements and outcomes of Georgia’s DLLs. Their agenda is focused on these key areas: (1) bilingualism and home language literacy; (2) language and literacy-rich environments; (3) family engagement and leadership; (4) cultural sensitivity and competence; and (5) qualified, culturally competent professionals in all birth through third grade settings. In addition, they value and promote home language, and work toward the goal of increased home language literacy as a key factor in the development of proficient literacy skills of DLLs. For more information on the Georgia Coalition for English Learners, contact Nitza Vega-Lahr at nvegalahr@atlspch.org. 
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Another method of improving academic performance of Hispanic/Latino students is better engaging them in extracurricular activities. Research shows that when students are involved in extracurricular activities they are more attached to school, incur fewer absences, earn better grades, and are more likely to continue on to college.[footnoteRef:54] Extracurriculars help expand peer networks and build well-rounded students. The extracurricular involvement of Hispanic students is complicated by several factors.  [54: National Center for Education Statistics, Extracurricular Participation and Student Engagement, Eileen O’Brien and Mary Rollefson, NCES 95-741, (June 1995). ] 
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Hispanic children in Georgia are more likely to live in poverty than other Georgia children (41% vs. 25%).[footnoteRef:55] No matter what their setting (wealthy school, mixed socio-economic status school, or low-income school), low-income students are less likely to participate in extracurricular activities and more likely to be academically disengaged.[footnoteRef:56] Students with less financial resources are not as capable of participating in extracurricular activities that require investment in purchasing materials or equipment and paying related fees.[footnoteRef:57]  As a largely economically disadvantaged ethnic group, this may explain high-achieving Latinos’ greater participation in work and internship experiences compared to high-achieving white students.[footnoteRef:58] Since work frequently bestows financial benefits rather than financial demands upon participants, increased internship offerings may increase the participation of Hispanic students. Additionally, other low-cost and no-cost opportunities for extracurricular involvement, and/or scholarships for involvement in extracurricular activities should be made available.  [55: “Demographic Profile of Hispanics…”]  [56: Eileen O’Brien, Mary Rollefson, ”Extracurricular Participation and Student…”]  [57: Patricia Gandara, Frances Contreras, The Latino Education Crisis…, 216.]  [58: Patricia Gandara, Frances Contreras, The Latino Education Crisis…, 217.] 
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In addition to likely being impoverished, Latino children face increased transportation challenges in non-metro areas of the state. While public transit is confined to high population density areas, the Hispanic population is not. Latinos not only live in metro Atlanta (where they make up 11 percent of the population) but also in the rural, agriculturally driven south.[footnoteRef:59] Considerable percentages of Latinos also comprise several northern counties (the proportion of Hispanics in the state is largest in Whitfield County with 33 percent Hispanics) in manufacturing and construction centers.[footnoteRef:60] Getting home from functions outside normal school hours is difficult for Hispanics since Latinos are considerably less likely than non-Latino whites to live in households with cars available for personal use.[footnoteRef:61] Researchers insist it is critical for schools to make extracurricular activities into “curricular” activities (part of the school day) to orchestrate the inclusion of all students.[footnoteRef:62] When and where extracurricular activities take place have a clear effect on who is capable of participating. Schools must carefully plan when additional transportation options can be offered to students to induce participation.  [59: “Hispanic Population in Select U.S. Metropolitan Areas, 2010,” Pew Hispanic Center, accessed December 3, 2013, http://www.pewhispanic.org/hispanic-population-in-select-u-s-metropolitan-areas/.  ]  [60:  U.S. Census Bureau, Population Estimates Program, Whitfield County, Georgia Quickfacts, 2012.  ]  [61:  Stephanie A. Bohon, Katherine Stamps, Jorge Atiles, “Transportation and Migrant Adjustment in Georgia” in Population Research and Policy Review, 27, 3 (2008): 273-291.   ]  [62:  Patricia Gandara, Frances Contreras, The Latino Education Crisis…, 115. ] 

Calhoun City Schools sets the tone for extracurricular engagement early. Every elementary and middle school student is part of a club that meets at least once a month during the school day. Clubs are sponsored by at least one or two staff members who choose the club focus based on their interests. All clubs align with a STEAM (science, technology, engineering, arts/academics/athletics, mathematics) focus. At the middle school level 25 choices are given, and clubs meet twice a month during advisement period. Tradition and consistency are encouraged. A kick-off assembly with club sponsor competitions sets the stage for excitement about joining a club, along with a door decorating competition, club slogans, and field trips.  
[bookmark: _Toc396979855]Communication 
School communication with monolingual Spanish speaking students and parents is a concern for Georgia, where 83 percent of the Hispanic population speaks a language other than English-only at home.[footnoteRef:63] Monolingual English speaking school staff members are challenged to find ways to form meaningful relationships with those who speak little English. [63:  “Demographic Profile of Hispanics…”] 

Students who have not mastered social or academic English express hesitancy and sometimes reluctance to engage in extracurricular activities due to the fear or fact that language assistance is unavailable in such settings.[footnoteRef:64] To address this communication problem, an increase in ESOL endorsed and bilingually credentialed staff may help in conjunction with strides toward creating a culturally inclusive school climate.  [64: John W. Schwieter, “Migrant Hispanic Students Speak Up: Linguistic and Cultural Perspectives on Low Academic Attainment,” in Diaspora, Indigenous, and Minority Education, 5 (2011): 33-47. ] 

By federal law, parents who do not speak English are entitled to communication from the school in a language they understand through written or oral translations of important notices and documents.[footnoteRef:65]  This communication is facilitated through school employees or contracted translators/interpreters. To promote more informal communication however, some schools have developed unofficial “language banks” of bilingual parents and community members who may assist with casual communication on school expectations and involvement opportunities.[footnoteRef:66] Parent outreach staff are a good starting point for promoting ongoing communication and creating such “language banks.”  [65:  Georgia Department of Education, Required Components of ESOL Services to English Learners, October 26, 2008.  ]  [66: Beth Arnow, Victoria Vazquez Webbert, “Chapter 18: Leadership Responding…,” 207-209.  ] 

Cobb County School District offers “American Schools 101” workshops to inform parents how the American education system works and the vital part parents play in its success. [footnoteRef:67] This type of class could also be offered through a third party community organization partner, like the Mexican American Legal Defense and Educational Fund’s Parent School Partnership Program: http://maldef.org/LEADERSHIP/programs/psp/about/index.html. At the early learning level, Abriendo Puertas/Opening Doors is the nation’s first evidence-based comprehensive training program developed by and for Latino parents with children ages 0-5: http://ap-od.org/index.php.  [67:  Germán A. Suárez, e-mail to author, April 11, 2014. ] 

[bookmark: _Toc396979856]
Engaged and Informed Hispanic/Latino Families
Hispanics are the least educated major racial or ethnic group in the nation in terms of both high school and college completion.[footnoteRef:68] Low-income and minority parents often do not thoroughly understand how the school system works or have access to important social networks which are an essential part of how many parents promote their children’s academic achievement.[footnoteRef:69] Hispanic/Latino parents are generally very supportive of their children’s educational aspirations (and their support is highly valuable), but those unfamiliar with securing success in the American education system are unable to provide technical guidance. The community and school must empower parents and their children with this information. Strides must be taken within and outside of school walls to meet this challenge, separated below in the sections “School Parent Engagement Strategies” (for staff to lead through internal school improvement strategies), and “Georgia Community Outreach Examples” (for schools to supplement their strategies with outside community partners/organization partnerships).  [68:  U.S. Census Bureau, Statistical Abstract of the United States: 2012, Table 229. Educational Attainment by Race and Hispanic Origin: 1970 to 2010, accessed November 18, 2013.  ]  [69:  Patricia Gandara, Frances Contreras, The Latino Education Crisis…, 68. ] 

[bookmark: _Toc396979857]School Parent Engagement Strategies
	Research consistently identifies family-school partnerships as one of the pillars of high-achieving schools and an effective strategy to support student academic achievement. While not all faculty and staff may view family engagement as their responsibility, the lack thereof could negatively impact overall school environment and individual classroom settings if ignored.[footnoteRef:70] When designated to only one individual, the responsibility becomes a challenge that is rarely met with overwhelming success.[footnoteRef:71] The most effective family engagement programs at the school level, as cited by the United States Department of Education are systemic, integrated, and sustainable. [footnoteRef:72] The department has created a promising practices based “Dual Capacity Building Framework for Family-School Partnerships” further describing the challenges, requisite conditions, policy/program goals, and outcomes of successful family and staff partnerships. The framework can be accessed at:  http://www2.ed.gov/documents/family-community/partnership-frameworks.pdf.  [70:  Georgia Department of Education, The Missing Piece: Meaningful Professional Learning to Improve Family-School Partnerships, Dr. John Barge, July 2014. ]  [71:  The Missing Piece…]  [72:  U.S. Department of Education, Family and Community Engagement Framework, published April 2014, http://www.ed.gov/family-and-community-engagement.  ] 

To help schools, families, and communities work together, the Georgia Department of Education is home to the Georgia Family-Friendly Partnership School Initiative which annually recognizes successful family-school partnerships through the Georgia Family-Friendly Partnership School Awards. A winner’s booklet describing winner and finalist school strategies is hosted on their website. Additionally, the initiative’s website hosts school tours of virtual family-friendly schools. Access the resources here: http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/Georgia-Family-Friendly.aspx. While only Title I schools are eligible to compete for the award, access to the initiative’s best practices is open to the public.
[bookmark: _Toc396979858]Georgia Community Outreach Examples
Community partnerships can serve as a critical lever for doubling the impact of system and school wide strategies. The following are examples of Hispanic/Latino outreach programs in Georgia. Inquire within your own and neighboring communities to find out about outreach programs available to your students. While programs listed here are nonprofit and higher education oriented, private partners, the business community, and faith communities near your schools should also be assessed for partnership opportunities: 
· CAMINO and Lumina Latino Student Success: The Lumina Foundation's Latino Student Success effort focuses on increasing Latinos' educational attainment by supporting 13 site-based efforts across 11 states. One of these sites is located in southeast Georgia - CAMINO (College Access Mentoring Information and Outreach).  CAMINO is a community-wide collaborative effort of individuals and organizations that will focus on policies, programs, and funding priorities to ease the transition from high school to college and promote college completion for Latino/Hispanic students. http://www.armstrong.edu/Initiatives/camino/camino_welcome 

· Hispanic Scholarship Fund Resources for High School Students, Families & College Students: The Hispanic Scholarship Fund is the nation’s largest nonprofit organization supporting Hispanic higher education. The “Resources for High School Students, Families & College Students” portion of their webpage exists to help families understand college requirements and work together to achieve graduation. Links to outreach program descriptions and upcoming national workshops and seminars are included in the page. http://hsf.net/en/resources/

· HoPe (Hispanic Organization Promoting Education): HoPe is a Georgia-founded, student-run nonprofit that promotes leadership, education, and community service in the Hispanic/Latino community. Founded by two young Gwinnett County Latinos, the organization is driven through the engagement of HoPe Leadership Chapters targeting Hispanic students in a growing number of high schools (currently 17). http://www.hopestrong.org/HOPE/Home.html

· Junior Achievement Hispanic Outreach Program of Georgia: This program was created by JA of Georgia in 2002 as a response to a report released by the Manhattan Institute which noted that Georgia had the highest Hispanic-student dropout rate in the nation. JA of Georgia became the first Junior Achievement office to offer the program, which is designed to expand the outreach of the organization’s traditional K-12 programs to include a supplement lesson which focuses on the importance of staying in school, the importance of being bilingual, and the family as an economic unit. The other key component of the JA Hispanic Outreach Program is the Hispanic volunteer role model. The volunteer brings the program to life by sharing his or her personal story of success – inspiring students to plan for their future beyond the walls of the classroom. As the program grows, so does the need for volunteers who understand Hispanic culture. http://georgia.ja.org/programs/hispanic-outreach.php 

· The Latin American Association’s Latino Youth Leadership Academy (LYLA) Programs: The LYLA Programs provide middle and high school students with the guidance, knowledge, and skills needed to succeed in high school and prepare them for college and careers.  The program provides leadership development; cultural, social and physical activities; test preparation and academic supports; digital literacy learning opportunities, and college and career exploration through college field trips, career days, and a mentorship program.  The year-round program addresses the academic achievement gap through intervention and prevention strategies for students and their families through a holistic approach. The Latin American Association’s afterschool programs are aligned with evidence-based research for Latino students. Programs are offered at Sequoyah Middle School, Path Academy, Lilburn Middle School, Radloff Middle School, and Cross Keys High School.  http://www.thelaa.org/.

· Center for Latino Achievement and Success in Education’s (CLASE’s) Useful Links: This webpage from CLASE at the University of Georgia connects readers to a variety of state and national education initiatives, government resources, community resources, scholarships, Latino news sources, and link lists. http://www.coe.uga.edu/clase/about/useful-links/

[bookmark: _Toc396979859]Conclusion 
As Hispanics continue to make up more and more of our country’s school-aged population, targeted work must be done to decipher what successful programs look like. In this process communities are expected to tailor their methods to local contexts and unique Hispanic/Latino populations. This document has only reviewed a sampling of ESOL, extracurricular engagement, and community outreach resources to promote Hispanic student achievement. Local leaders and stakeholders can better identify where the shortcomings in the birth-to-work pipeline of Hispanic/Latino students lie. The resources and descriptions offered here are intended to aid Georgia educators looking for a place to begin strategizing how to serve this tremendous population.

[bookmark: _Toc396979860]Appendix
[bookmark: _Toc396979861]Example Online Resources for School Leaders 
·  “Bridging Spanish Language Barriers in Southern Schools” is an online resource from the University of North Carolinas’s School of Education. It provides background on Latino immigrants in North Carolina, describes administrative challenges in binational education, and provides strategies through which teachers can build on what Latino students bring to their classrooms to create a learning environment that meets the needs of all students. http://www.learnnc.org/lp/editions/brdglangbarriers/?ref=search  
· Colorín Colorado, Reading Rockets, and the American Federation of Teachers have developed the Colorín Colorado-AFT “Toolkit for Teachers: Reaching Out to Hispanic Parents of English Language Learners.” This toolkit includes background information on reaching out to Hispanic parents, four sample workshops, videos in Spanish and English, and bilingual handouts. http://www.colorincolorado.org/guides/toolkit/ 
· The Education Commission of the States 2009 Report, “Service Learning and Hispanic Students: What Works in the Field” examines best practices in educating Hispanic students and improving student graduation rates and matriculation into higher education. Author Tiffani Lennon analyzes whether successful schools implemented different practices for Hispanic students and how successful service-learning was as a pedagogical approach. http://www.ecs.org/clearinghouse/81/01/8101.pdf 
· “Legal Issues for School Districts Related to the Education of Undocumented Students” is a joint publication of the National School Boards Association and the National Education Association which discusses 13 legal questions commonly asked by school board members and school administrators related to undocumented students. http://www.nea.org/assets/docs/HE/09undocumentedchildren.pdf   
· The OnPoint Series of the National Institute for Urban School Improvement includes several relevant resources including “Principals of Inclusive Schools,” “Cultural Identity and Teaching,” and “Understanding Culture.”  http://www.urbanschools.org/publications/on_point.html  

For information on REACHES (Research, Engagement, and Communities for Hispanic/Latino Education Students) visit http://www.gpee.org/REACHES.382.0.html  or contact Elisa Olivarez, Program Manager, at (404)223-2492, eolivarez@gpee.org.   
Example Promising Practices in Action 
School systems in Georgia with promising practices for working with Latino students are spread throughout the state, reflecting the Latino population’s dispersion. This list is a sampling of promising programs in Georgia schools. Sections include (1) capitalizing on existing resources, (2) engaging parents, (3) immigration resources, (4) leadership programs and conferences, and (5) professional development. 
[bookmark: _Toc396979862]
Capitalizing on Existing Resources 
[bookmark: _Toc396979863]
Clubs in the School Day						  	       (Calhoun City)
Calhoun City Schools sets the tone for extracurricular engagement early. Every elementary and middle school student is part of a club that meets at least once a month during the school day. Clubs are sponsored by at least one staff member who chooses a unique club focus. Topics are diverse, but all clubs align with a STEAM (science, technology, engineering, arts/academics/athletics, mathematics) focus. At the middle school level, students rank their preferences based on 25 options. Each student is assigned to one club which meets during advisement period biweekly. Tradition and consistency are encouraged. A kick-off assembly with club sponsor competitions sets the stage for excitement about joining a club, along with a door decorating competition, club slogans, and field trips.  
[bookmark: _Toc396979864]Community Partnership with Advocacy Organization		       (Calhoun City)	
Calhoun City Schools is working to strengthen their partnership with their local Latino education advocacy group, Latinos for Education and Justice Organization (LEJO). The school system works to help populate resources for and promote use of a post-secondary resource center with scholarships specific to Latino students at LEJO offices. School staff make referrals to LEJO as needed. 
[bookmark: _Toc396979865]Community Partnership with Higher Education Institution   (Gwinnett County) 
GoSTEM is a collaboration between Georgia Tech and the Gwinnett County Public School District to enhance the educational experience of Latino students in Georgia and strengthen the pipeline of these students into post-secondary STEM (Science, Technology, Engineering and Mathematics) education. The project's long-term goal is to create a research-supported model for how technical universities, school systems, and philanthropic foundations can partner to promote academic achievement in STEM fields among Hispanic K-12 students. The GoSTEM model includes both programs that foster achievement within a defined cohort of students from one high school/middle school cluster at Gwinnett County Public Schools, specifically the Meadowcreek Cluster, and activities open to the broader community. Part of the model includes a vertical mentoring chain in which Georgia Tech faculty mentor K-12 teachers, Georgia Tech undergraduate and graduate students mentor and tutor high school students, and high school students mentor and provide support to middle school students. Elementary students might interact with older students all the way up the chain through a variety of different programs. K-12 students from different grades will be able to participate in programs sponsored by Georgia Tech. GoSTEM will also promote life-long learning for teachers by sponsoring a variety of professional development opportunities. The program also includes an array of community-based initiatives aimed at providing information about STEM, college preparation and admission, and Latino cultural and local issues to families, teachers and the broader community.
[bookmark: _Toc396979866]Course Offerings				       (Cobb County and throughout Georgia)
Cobb County takes advantage of the Spanish for Native Speakers courses approved by the Georgia Department of Education. The objective of these classes is to increase the academic competence of heritage Spanish language learners in Spanish.  Many Spanish speaking English Language Learners (ELLs) struggle not only with English academic language but also with Spanish. District officials cite Jim Cummins’ linguistic interdependence hypothesis which proposes that language skills will transfer from the native language when learning a new language. Increasing the academic proficiency of heritage language learners in Spanish may preempt English gains. 
Georgia recognizes a World Languages Pathway to help students navigate their way into career trajectories, noting that proficiency in a world language (such as Spanish) adds a competitive advantage in all career fields. Course offerings to consider for enhancing this pathway at the high school level include Workplace Spanish, International Baccalaureate Spanish, and Advanced Placement Spanish.  The Georgia Department of Education’s World Languages and Global Initiatives webpage offers program models for elementary and middle schools to consider as well. 
In school year 2014-2015, 14 schools will implement dual language immersion programs. Most Georgia immersion programs use a 50/50 model where students spend half the school day learning in the target language, and the other half-day in English. The decision to have an immersion program is a local school decision.  Nine of the schools offer Spanish immersion including schools in Atlanta Public Schools, Clayton County Schools, DeKalb County Schools, Douglas County Schools, Gwinnett County Public Schools, and Hall County Schools. 
[bookmark: _Toc396979867]Language Learning Software 						(Tattnall County) Tattnall County Schools offers electronic Rosetta Stone Spanish classes to its staff to promote communication between as many staff members with Spanish speaking families as possible. In an effort to stretch this resource even further, the district has directed a portion of the program seats to Spanish speaking parents to learn English. The English program has seen a large demand as a cost-free service that is helping empower parents and break down communication barriers. 
[bookmark: _Toc396979868]Peer Tutoring								       (Calhoun City)
Calhoun High School in Calhoun City Schools has piloted a peer tutoring program which works to promote the academic achievement of ESOL students who are struggling academically. High achieving bilingual students are identified and invited to tutor ESOL students during an existing weekly afterschool homework-help program already staffed by a teacher. The volunteer tutors are awarded community service hours for their contributions. The district provides transportation home from the program to promote attendance.  In addition to helping academically, introducing more mainstream students to those learning English has had a positive effect on the school environment.  

[bookmark: _Toc396979869]Engaging Parents
[bookmark: _Toc396979870]
American Schools 101							       (Cobb County)
Cobb County School District offers “American Schools 101” workshops to inform parents how the American education system works and the vital part parents play in its success. This type of class could also be offered through a third party community organization partner, like the Mexican American Legal Defense and Educational Fund’s Parent School Partnership Program. At the early learning level, Abriendo Puertas/Opening Doors is the nation’s first evidence-based comprehensive training program developed by and for Latino parents with children ages 0-5. 
[bookmark: _Toc396979871]El Mercado									         (Hall County)
World Language Academy in Hall County is a renowned public dual language immersion school. Students, staff, and families have come together to pilot a Latin American “Mercado” or “market” for their school where authentic artisanal memorabilia and snacks can be purchased under a business plan designed by students in the business marketing career pathway. To stock the Mercado, students have enlisted the help of staff, parents, and community members. 
As a reflection of the rich cultural and linguistic diversity of the school, one can purchase anything from homemade arepas and tamales to handmade Guatemalan dresses or pottery at the Mercado. Empowered by their homemade contributions, parents have even requested to come into school to work the Mercado counter. The World Language Academy Community is now a thriving parent/school partnership. 
[bookmark: _Toc396979872]Georgia Family-Friendly Partnership School Award Winner  	  (Forsyth County)
Midway Elementary School in Forsyth County Schools is a 2014 Georgia Family-Friendly Partnership School Award Winner. This award recognizes Title I schools that have gone above and beyond to create an environment where families and community members feel that they belong and play an important role in supporting their school’s student success. Midway creates true partnerships with parents as home of the “Mustang Moms,” a parent-led volunteer initiative created to include and encourage English to Speakers of Other Languages (ESOL) parents and under-represented moms to take on volunteer roles within the school. Additionally, the school staffs a bilingual former teacher as a full-time Title I Parent Involvement Coordinator. To ensure student learning continues at home even if parents do not understand the content, the coordinator sends home differentiated self-checking student learning materials when possible. In a strategic effort to reach and build relationships with as many parents as possible, the coordinator switches the day of the week and time that she holds parent workshops each semester to accommodate different pools of parents. 
[bookmark: _Toc396979873]Parent Café 									(Tattnall County) 
Tattnall County has extended Parent Café workshops to two of its schools as well as the local Migrant Head Start program, Telamon. Through a partnership with the Tattnall County Family Connection, the school system has been able to make these forums for bilingual parent discussions on strengthening families possible. The sessions begin with a few active parents recruiting others to the school at a time that works best for their schedule to hold meaningful conversations once a week for four weeks. An interpreter is present at the two-hour sessions. Parent Cafés are shown to reduce stress, increase well-being, increase parenting knowledge and skills, and provide opportunities for parent leadership. For the last session parents are invited to a Family Fun night with activities and games. 
[bookmark: _Toc396979874]
Immigration Resources
[bookmark: _Toc396979875]
Mexican Consulate Partnership					       (Cobb County)
Cobb County School District partners with the Mexican Consulate to provide families with access to the Mexican academic curriculum through the Plaza Comunitaria Program. This program is offered for free by the Mexican government. Mexican adults can complete their basic education in their native language and even obtain a certificate from the Mexican Ministry of Education. There are Plazas Comunitarias in Mexico and in the United States. If the Plaza Comunitaria students move, they can continue their education at another Plaza, whether in Mexico or the U.S.
[bookmark: _Toc396979876]International Newcomers Center				           (Gwinnett County) 
Gwinnett County Public Schools may be more equipped with resources to serve immigrants as it has served as a gateway for many new immigrants since the 1990s. The district’s International Newcomers Center welcomes newly arrived immigrants in 6th-12th grades whose first language is not English or who have attended high school in another country. New students complete assessments in English, math, and native-language literacy. “Staff analyze foreign transcripts in order to award credit for prior learning and place students in the most appropriate grade level. The center has an extensive library on various countries’ curricula and grading systems, and the staff reaches out to foreign education agencies to resolve questions about the specific content of courses and their equivalents in Georgia’s public schools. After testing and transcript analysis, advisors refer students to their neighborhood high schools and provide recommendations for placement within the schools’ menus of ESOL and mainstream course offerings.” [footnoteRef:73] Other districts seeking research based strategies, approaches, data, and/or models for the creation of newcomer centers to serve recently arrived immigrant students and English Learners (ELs) can visit the National Clearinghouse for English Language Acquisition webpage at http://www.ncela.us/.

 [73:  Sarah Hooker, Michael Fix, Margie McHugh. “Education Reform in a Changing Georgia: Promoting High School and College Success for Immigrant Youth,” Migration Policy Institute, March 2014.  ] 




[bookmark: _Toc396979877]Leadership Programs and Conferences 




The opportunities listed in the chart below range from educator ESOL conferences to leadership retreats and college campus visits for high school students and their parents, to free day-long conferences for the entire family. Keep these opportunities in mind when planning for exposure opportunities for staff, students, and families.
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	Program Name (Organization)
	Audience
	Location
	 Date
	Cost
	Description
	Website

	[bookmark: _Toc396979878]Annual ESOL Conference (KSU, Bagwell College of Education Center for Education Placements & Partnerships and Georgia Department of Education, Title III and ESOL)
	Educators of English Language Learners
	Kennesaw State University, Center, Kennesaw, GA
	February 3-5, 2015
	Early Registration (11/1-12/19) $110 , Registration 12/19-2/3)  $130. Includes registration and lunch. 
	The Bagwell College of Education at Kennesaw State University and the Georgia Department of Education Title III Department host this annual three day conference in February. Last year at the 13th Annual ESOL Conference there were 1,267 attendees from 110 school districts in Georgia. One of the reasons the conference is a success and continues to grow is because it is a conference by teachers for teachers. Attendees walk away from sessions with new innovative practical ideas and strategies they can go back to their classroom and implement.
	http://bagwell.kennesaw.edu/special-events/esol-conference/ 

	[bookmark: _Toc396979879]Annual Georgia Dual Language Conference (World Language Academy) 
	Dual immersion program teachers and administrators, policy makers, higher education faculty, students, parents
	World Language Academy, Flowery Branch, GA 
	September 19 – September 20
	Friday only $15, Saturday only $75, Friday and Saturday $90, Student rate $35 for both days. Registration includes lunch. 
	Sign up for either or both days
Friday, September 19: Dual Immersion classroom visitations at World Language Academy and Dual Immersion teacher presentations
 Saturday, September 20: Dual Immersion teacher presentations and roundtable discussion regarding the present and future of Dual Immersion programs in the state of Georgia
	http://www.hallco.org/wla 

	[bookmark: _Toc396979880]College Connections for Student Success Conference (College Access Challenge Grant)
	Community organizations, K-12 school districts representatives, foundations, government agency officials, higher education institutions
	Evergreen Conference Center, Stone Mountain, GA
	March 30-April 1, 2015
	$50
	The “College Connections for Student Success” conference features specialized tracks, plenary sessions and networking opportunities with the goal of improving outcomes for children and families. It includes a full spectrum of individuals and organizations serving Georgia’s disconnected youth. The conference provides a forum to learn from experts, improve college success supports, services and outcomes in the field and network with other professionals who have a wealth of experience.
	http://www.cacg-georgia.org/conference/

	[bookmark: _Toc396979881]Georgia Teachers of English to Speakers of Other Languages Annual Conference (GATESOL) 
	Educators of English Language Learners
	The Classic Center, Athens, GA 
	October 23-24, 2014
	Member rate $150, Nonmembers $175, Student rate $95
	GATESOL's annual conference, held in Athens this year, offers professional development opportunities for educators, graduate students, community organization staff, and university faculty members who work with English Learners or who prepare future professionals to work with English Learners.  Nearly 100 relevant and timely breakout sessions, plentiful professional networking opportunities, an exciting exhibit hall with vendors specializing in the field of ESOL, and internationally renowned keynote speakers make this event an unparalleled local opportunity.  This year's keynote speakers include Pauline Gibbons and Debbie Zacarian.
	http://www.gatesol.org/  

	[bookmark: _Toc396979882]HoPe Youth Leadership Conference (Hispanic Organization Promoting Education) 
	High school students with college student volunteers
	Atlanta metro area (check website for exact location) 
	Spring 2015 with exact date TBA via website 
	Free
	The HoPe conference is an unforgettable day of energy and fun! Leaders throughout the state come together to provide inspirational leadership workshops to high school students. An exhibitor fair with representatives from colleges, universities, nonprofit organizations, and corporate/community partners empowers students with the information they need to progress on their educational path. A motivational keynote speaker connects with students, and an exciting annual dance contest is held to showcase talents.  
	http://www.hopestrong.org  

	[bookmark: _Toc396979883]Latino College and STEM Fair (Georgia Tech GoSTEM and the University of Georgia)
	K-12 Hispanic/Latino students and parents 
	Georgia Tech Student Center, Atlanta, GA 
	March 28, 2015
	Free
	Free event offered by Georgia Tech’s GoSTEM initiative in partnership with the University of Georgia’s Language-rich Inquiry Science with English Language Learners (LISELL) project. Bilingual, interactive workshops. Hands-on activities for the entire family. College and majors fairs. Opportunities to interact with Latino college students, parents and professionals. Community resources. Free childcare for potty-trained children. Raffles and door prizes.  
	www.gostem.gatech.edu

	[bookmark: _Toc396979884]Latino Leadership Youth Conference (Latin American Association)
	Middle school students, high school students, parents, and K-12 educators
	The Westminster Schools, Atlanta, GA 
	November 8, 2014 
	Free
	The LAA’s Latino Youth Leadership Conference is an exciting day full of energy, inspiration, motivational speakers, practical tips for college, workshops and a college and career fair for Georgia Latino middle and high school students, parents, teachers and volunteers. The Latino Youth Leadership Conference has become the catalyst for Georgia Latino youth to pursue their educational goals and improve their chances of success.
	http://www.thelaa.org  

	[bookmark: _Toc396979885]Lideres Sin Limites (J.W. Fanning Institute for Leadership Development)
	Rising 10th and 11th Graders
	University of Georgia, Athens, GA 
	Five day summer residential program and one-day winter closing ceremony. Check website for updates and application due date.
	$325 with tuition assistance available 
	A summer program that develops leadership in high school youth with interest in Latino issues and exposes them to the college experience. Youth from across the state apply and are selected to participate in this leadership program divided in two sessions: (1)A five-day residential session in which youth explore leadership and teambuilding, study issues affecting youth and Latino communities, and plan a community service project, and (2) A one-day follow-up session during which they present on their completed community service projects. 
	https://www.fanning.uga.edu/what-we-do/youth-leadership/youth-programs/leadership-sin-limites-youth-program 

	[bookmark: _Toc396979886]Padres e Hijos Fin de Semana (J.W. Fanning Institute for Leadership Development) 
	Rising high  school seniors and their parents 
	University of Georgia, Athens, GA
	October 17-18, 2014 (application deadline for the 2014 program has passed, but the date for the 2015 program will be posted January 2015 on the website)
	Free
	A special orientation weekend for academically-prepared high school seniors—and their parents—who are interested in UGA.  High school seniors from across the state apply and are selected to attend this special orientation weekend. Padres e Hijos helps prepare students and their parents for the college application process and introduces them to the services available through college student affairs and financial aid offices. Participants spend two days on the beautiful University of Georgia campus in Athens. The program commences Friday evening with a welcoming reception and an introduction to some of the bilingual ambassador-hosts (current UGA students) who will be available throughout the event.
	https://www.fanning.uga.edu/what-we-do/youth-leadership/youth-programs/padres-e-hijos-fin-de-semana

	[bookmark: _Toc396979887]Southeast Teachers of ESOL Conference (SETESOL)
	Educators of English Language Learners 
	John Q. Hammons Convention Center/ Embassy Suites, Rogers, AR 
	October 8-11, 2014
	See registration online. Standard Registration $240, Late Registration $260
	SETESOL is an association of 9 TESOL affiliates that represent 11 states in the Southeast. Each year, SETESOL's regional conference rotates to a different state.
	http://www.arktesol.org/  


   
[bookmark: _Toc396979888]Professional Development 
[bookmark: _Toc396979889]
Cultural Competency					  	     (throughout Georgia)
Several school systems make promoting the cultural competency of their staff a priority through professional development. Some agencies like the Fanning Institute and the University of Georgia’s Center for Latino Achievement and Success in Education are sources of delivery. Alternatively, the Georgia Department of Education may be able to provide recommendations for private consultants. 
[bookmark: _Toc396979890]English Language Learner Instruction Techniques 	           (Gwinnett County)
Gwinnett County Public Schools offers extensive professional development opportunities regarding English Language Learners to staff. Intensive training is provided in a year-long ESOL endorsement program, and every teacher who teaches an English Learner is required to participate in an online “Fundamentals of Effective Instruction for English Learners” module. Other related professional development on the needs of English Language Learners is open to staff. A more robust description of Gwinnett’s strategies is included in “Promising Practices for Engaging Hispanic/Latino Students in Georgia” under the “Gwinnett County Public Schools Example” heading. 
[bookmark: _Toc396979891]Modeling Effective Teaching Strategies in Pre-K			       (Calhoun City)
Calhoun City Schools uses the help of a part-time Early Childhood Language Intervention Specialist to target linguistically diverse Pre-K students in the classroom. In addition to working with students directly, the specialist builds teacher capacity by modeling effective language intervention strategies and providing professional development as the district faces a shortage of interventions to address language development barriers for Georgia Pre-K students.
This promising practices attachment is brought to you by the REACHES (Research Engagement and Communities for Hispanic Educated Students) initiative. REACHES promotes Hispanic/Latino student achievement in Calhoun City Schools and Tattnall County Schools. Supported by The Goizueta Foundation and administered by the Georgia Partnership for Excellence in Education, REACHES aims to raise awareness of the factors and outcomes of the Hispanic/Latino student birth-to-work pipeline in Georgia. For information visit http://www.gpee.org/REACHES.382.0.html, or contact Elisa Olivarez, Program Manager, at (404)223-2492, eolivarez@gpee.org. 
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